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TITLE 23: EDUCATION AND CULTURAL RESOURCES
SUBTITLE A: EDUCATION
CHAPTER I: STATE BOARD OF EDUCATION
SUBCHAPTER b: PERSONNEL

PART 24
CULTURALLY RESPONSIVE TEACHING AND
LEADING STANDARDS FOR ALL ILLINOIS EDUCATORSFEACHERS

Section

24.10 Purpose

24.50 The Illinois Culturally Responsive Teaching and Leading Standards

24.100 The Illinois Professional Teaching Standards Through June 30, 2013 (Repealed)

24.110 Language Arts Standards for All lllinois Teachers Through June 30, 2013
(Repealed)

24.120 Technology Standards for All lllinois Teachers Through June 30, 2013
(Repealed)

24.130 The Illinois Professional Teaching Standards-Beginning-Juhy-1,2013

AUTHORITY: Implementing Articles 21 and 21B and authorized by Section 2-3.6 of the
School Code [105 ILCS 5/Art. 21 and 21B and 2-3.6].

SOURCE: Adopted at 26 Ill. Reg. 11847, effective July 18, 2002; amended at 34 1ll. Reg.
11505, effective July 26, 2010; amended at 37 1ll. Reg. 1260, effective January 17, 2013;
amended at 45 Ill. Reg. , effective :

Section 24.10 Purpose

This Part establishes certain standards that shall apply to the issuance of all Illinois professional
educator licenses endorsed in teaching, school support personnel, and administrative fieldsa
teaching-field. The standards set forth in this Part shall apply both to candidates for licensure
and to the programs that prepare them. That is:

a) Beginning October 1, 2021, approval of any preparation program or course of
study in any teaching, school support, or administrative field pursuant to the State
Board of Education's rules for Certification (23 1ll. Adm. Code 25, Subpart C)
shall be based on the congruence of that program's or course's content with the

appllcable standards |dent|f|ed m thls Part. appmvaLe#any—pFepananeanmgmpre#
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b) Programs already approved under 23 1ll. Adm. Code 25, Subpart C shall submit
proqram allqnment bv October 1 2025th&exammanerls+eqa+redieplssuaneem
Y]IIIII I I I'II II forth i thi -
(Source: Amended at 45 Ill. Reg. , effective )

Section 24.50 The lllinois Culturally Responsive Teaching and Leading Standards

a)

Self-Awareness and Relationships to Others — Culturally responsive teachers and

leaders are reflective and gain a deeper understanding of themselves and how they

impact others, leading to more cohesive and productive student development as it

relates to academic and social-emotional development for all students. The

culturally responsive teacher and leader will:

1)

Understand and value the notion that multiple lived experiences exist, that
there is not one "correct” way of doing or understanding something, and
that what is seen as "correct" is most often based on our lived experiences.

Approach their work and students with an asset-based mindset, affirming
the students' backgrounds and identities.

Know about their students and their lives outside of school, using this
knowledge to build instruction that leverages prior knowledge and skills.

Include representative, familiar content in the curriculum to legitimize
what students bring to class, while also exposing them to new ideas and
worldviews different from their own.

Engage in self-reflection about their own actions and interactions and what
ideas motivated those actions.

Explore their own intersecting identities, how they were developed, and
how they impact daily experience of the world.

Recognize how their identity (race/ethnicity, national origin, language, sex
and gender, gender identity, sexual orientation, physical/developmental/
emotional ability, socioeconomic class, religion, etc.) affects their
perspectives and beliefs about pedagogy and students.

Educate themselves about students' communities, cultures, and histories.
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86 9 Critically think about the institutions in which they find themselves,
87 working to reform these institutions whenever and wherever necessary.
88
89 10) Assess how their biases and perceptions affect their teaching practice and
90 how they access tools to mitigate their own behavior (racism, sexism,
91 homophobia, unearned privilege, Eurocentrism, etc.).
92
93 b) Systems of Oppression — Culturally responsive teachers and leaders understand
94 that there are systems in our society that create and reinforce inequities, thereby
95 creating oppressive conditions. Educators work actively against these systems in
96 their everyday roles in educational institutions. Performance Indicators — The
97 culturally responsive teacher and leader will:
98
99 1 Understand the difference between prejudice, discrimination, racism, and
100 how to operate at the interpersonal, intergroup, and institutional levels.
101
102 2) Collaborate with colleagues to determine how students from different
103 backgrounds experience the classroom, school, or district.
104
105 3) Understand how the system of inequity has impacted them as an educator.
106
107 4) Know and understand how current curriculum and approaches to teaching
108 impact students who are not a part of the dominant culture.
109
110 5) Be aware of the effects of power and privilege and the need for social
111 advocacy and social action to better empower diverse students and
112 communities.
113
114 6) Know and understand how a system of inequity creates rules regarding
115 student punishment that negatively impacts students of color.
116
117 7 Know and understand how a system of inequity reinforces certain truths as
118 the norm.
119
120 c) Students as Individuals — Culturally responsive teachers and leaders view and
121 value their students as individuals within the context of their families and
122 communities. The culturally responsive teacher and leader will:
123
124 1 Learn from and about their students' culture, language, and learning styles
125 to make instruction more meaningful and relevant to their students' lives.

126
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2) Engage with students’ families and community members outside of the
classroom to develop a more holistic understanding of the students' lived

experiences.

3) Develop positive, strength-based partnerships with students and their
families by learning about them, soliciting their opinions, and valuing their
expectations, especially with those marginalized by schools in the past.

4) Provide parents with information about what their child is expected to
learn, know, and do at his or her grade level and ways to reinforce
concepts at home.

5) Share the classroom systems and policies (expectations, agreements,
recognition and incentive practices, etc.) used in the classroom with
students' families and align them to the values and cultural norms of those
families.

6) Provide multiple opportunities for parents to communicate in their
language and method of preference.

7N Set holistic goals for students that accommodate multiple ways of
demonstrating strengths and success (e.q., alternate academic achievement
metrics, growth indicators, leadership, character development, social-
emotional learning competencies, and school values).

Students as Co-Creators — Culturally responsive teachers and leaders (who
fundamentally believe all students are capable) center learning around students'
experiences and position them as co-creators, with emphasis on prioritizing
historically marginalized students. The culturally responsive teacher and leader
will:

1 Encourage and affirm the personal experiences (family, community,
culture, etc.) students share in the classroom.

2) Make authentic connections between academic learning and students' prior
knowledge, native language, culture, and values.

3) Consistently solicit students' input on the curriculum (e.g., interests,
people, or concepts).

4) Co-create, with students, the collective expectations and agreements
regarding the physical space and social-emotional culture of the classroom
and school.
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Create and embed student leadership opportunities into the student
experience (e.q., peer-led discussion, student-led workshops, and student-
run schoolwide initiatives).

Persistently solicit student feedback, value that feedback (resist
defensiveness), and adjust based on that feedback.

Leveraging Student Advocacy — Culturally responsive teachers and leaders will

support and create opportunities for student advocacy and representation in the

content and classroom. The culturally responsive teacher and leader will:

1)

2)

=2 e e

8)

Emphasize and connect with students about their identities, advocacies,
and self-interest.

Offer quidance to students on how to develop a self-advocacy plan to
inform decisions and choices.

Include students in the creation of an inclusive learning community with
more opportunities for student expression.

Help students identify actions that can be taken to apply learning to
develop opportunities and relationships for alliances.

Create a risk-taking space that promotes student advocacy.

Research and offer student advocacy content with real world implications.

Hold high expectations in which all students can participate and lead as
student advocates.

Give students space to solve their own problems, negotiate their advocacy
needs, and present their perspectives.

Family and Community Collaboration — Culturally responsive teachers and

leaders will partner with families and communities to build rapport, form

collaborative and mutual relationships, and engage in effective cross-cultural

communication. The culturally responsive teacher and leader will:

1)

Reqularly interact with students, families, and communities in both
English and home language through methods of their preference.
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2) Actively seek multiple perspectives and contribution from families and the
community and invite them to actively share their opinions, feedback, and
concerns that impact the school community.

3) Forge ongoing participation with families and community members to
meet the diverse needs and interests of students.

4) Continuously learn and build cultural knowledge that families and the
community bring to the school community to nurture and foster
relationships and inform student learning experiences.

5) Use best practices that are culturally responsive to value students and their
families' cultural traditions when recognizing, motivating, encouraging,
and supporting student success and growth.

6) Develop relationships with families and the community outside of the
classroom setting.

7N Foster students' cultural understanding and connection to the surrounding
community.

8) Invite family and community members to teach about topics that are
culturally specific and aligned to the classroom curriculum or content area.

9 Welcome communication from parents and reply in a timely manner.

10) Communicate and provide appropriate techniques and materials to support
and enrich student learning at home.

11) Collaborate effectively over time with the local community and
community agencies, when and where appropriate, to promote a positive
environment for student learning.

Content Selections in All Curricula — Culturally responsive teachers and leaders
intentionally embrace student identities and prioritize representation in the
curriculum. In turn, students are not only given a chance to identify with the
curriculum, they become exposed to other cultures within their schools and both
their local and global communities. The culturally responsive teacher and leader
will:

1 Curate the curriculum.
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Identify and articulate the purposeful ways in which marginalized
communities are represented in curriculum, including print, digital media,
and other classroom resources.

Employ authentic and modern technology usage inspiring digital literacy
through an equity lens.

Ensure assessments reflect the enriched curriculum that has embedded
student identities.

Embrace and encourage inclusive viewpoints and perspectives that
leverage asset thinking toward traditionally marginalized populations.

Assess one's story through multiple vantage points to gain a whole
narrative that includes all sides of parties involved.

Implement and integrate the wide spectrum and fluidity of identities in the
curriculum.

Ensure text selections reflect students' classroom, community, and family
culture.

Ensure teacher and students co-create content to include a counternarrative
to dominant culture.

Use a resource tool to assess the curriculum and assessments for biases.

Promote robust discussion with the intent of raising consciousness that
reflects modern society and the ways in which cultures and communities
intersect.

Consider a broader modality of student assessments, such as performance
portfolios, essays, multiple choice, State exams, oral examination,
community assessments, social justice work, action research projects, and
recognition beyond academia.

Student Representation in the Learning Environment — Culturally responsive

teachers and leaders ensure the diversity of their student population is equally

represented within the learning environment. In turn, all members of the student

population feel seen, heard, and affirmed. Exceptionally well-versed culturally

responsive teachers and leaders provide exposure to underrepresented or

misrepresented minority groups, even when they are not present within the
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296 population of their school and community at large. The culturally responsive
297 teacher and leader will:

298

299 1 Uphold systems of support that create, promote, and sustain a welcoming
300 and inclusive community.

301

302 2) Ensure linguistic diversity is represented throughout the building and seek
303 ways to reflect representation of world languages.

304

305 3) Verify that course materials are representative of all students, including
306 materials for centers, stations, labs, classroom libraries, etc.

307

308 4) Ensure classroom and building decorations are inclusive of all students
309 throughout the building or within the community or city at large.

310

311 (Source: Added at 45 Ill. Reg. , effective )

312

313  Section 24.100 The lllinois Professional Teaching Standards Through June 30, 2013
314  (Repealed)
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346 2 Performance Indicators — The competent teacher:
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898 sHopor-tstherowi-developriepase—eame—anc-a-tencher

899

900 D)  Activelyseeks-and-collaboratively-shares-avariety-of instructional
901 resources with colleagues.
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975  Section 24.110 Language Arts Standards for All Illinois Teachers Through June 30, 2013
976  (Repealed)

977
978
979
980
981
982
983




984
985
986
987
988
989
990
991
992
993
994
995
996
997
998
999
1000
1001
1002
1003
1004
1005
1006
1007
1008
1009
1010
1011
1012
1013
1014
1015
1016
1017
1018
1019
1020
1021
1022
1023
1024
1025
1026

JCAR230024-2014574r02




1027
1028
1029
1030
1031
1032
1033
1034
1035
1036
1037
1038
1039
1040
1041
1042
1043
1044
1045
1046
1047
1048
1049
1050
1051
1052
1053
1054
1055
1056
1057
1058
1059
1060
1061
1062
1063
1064
1065
1066
1067
1068
1069

JCAR230024-2014574r02




1070
1071
1072
1073
1074
1075
1076
1077
1078
1079
1080
1081
1082
1083
1084
1085
1086
1087
1088
1089
1090
1091
1092
1093
1094
1095
1096
1097
1098
1099
1100
1101
1102
1103
1104
1105
1106
1107
1108
1109
1110
1111
1112

JCAR230024-2014574r02

A) : . . .
: ;naly_zes SeRteRtmaterals o deteln_une appropriate st ettegl_es_ a|1|d
teelnln_qu?s telell.eate_sue-eesslul learning-througn-feading-writing

B) . - | I . .- Kill | -. lodl

| F.’ I ! - E I | l !

o . . : . ’
Se|_|eluets eII_eetl 7"9 e_la_s_smeln ellseus_sm sby |||eu,|ag|||g groups
asking q.ue_stleﬁns e“e't"'lg &”d. pllebmg FespoRses and

D) .  modi I I I : ion

B ltidiseinli : ional hes.

(Source: Repealed at 45 Ill. Reg. , effective )

Section 24.120 Technology Standards for All Illinois Teachers Through June 30, 2013
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Teaching Diverse Students — The competent teacher understands the diverse
characteristics and abilities of each student and how individuals develop and learn
within the context of their social, economic, cultural, linguistic, and academic
experiences. The teacher uses these experiences to create instructional
opportunities that maximize student learning.

1) Knowledge Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

G)

understands the spectrum of student diversity (e.g., race and
ethnicity, socioeconomic status, special education, gifted, English
language learners (ELL), sexual orientation, gender, gender
identity) and the assets that each student brings to learning across
the curriculum;

understands how each student constructs knowledge, acquires
skills, and develops effective and efficient critical thinking and
problem-solving capabilities;

understands how teaching and student learning are influenced by
development (physical, social and emotional, cognitive, linguistic),
past experiences, talents, prior knowledge, economic
circumstances and diversity within the community;

understands the impact of cognitive, emotional, physical, and
sensory disabilities on learning and communication pursuant to the
Individuals with Disabilities Education Improvement Act (also
referred to as IDEA) (20 USC 1400 et seq.), its implementing
regulations (34 CFR 300; 2006), Article 14 of the School Code
[105 ILCS 5/Art.14] and 23 1ll. Adm. Code 226 (Special
Education);

understands the impact of linguistic and cultural diversity on
learning and communication;

understands his or her personal perspectives and biases and their
effects on one's teaching; and

understands how to identify individual needs and how to locate and
access technology, services, and resources to address those needs.

2) Performance Indicators — The competent teacher:
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analyzes and uses student information to design instruction that
meets the diverse needs of students and leads to ongoing growth
and achievement;

stimulates prior knowledge and links new ideas to already familiar
ideas and experiences;

differentiates strategies, materials, pace, levels of complexity, and
language to introduce concepts and principles so that they are
meaningful to students at varying levels of development and to
students with diverse learning needs;

facilitates a learning community in which individual differences
are respected; and

uses information about students' individual experiences, families,
cultures, and communities to create meaningful learning
opportunities and enrich instruction for all students.

Content Area and Pedagogical Knowledge — The competent teacher has in-depth
understanding of content area knowledge that includes central concepts, methods
of inquiry, structures of the disciplines, and content area literacy. The teacher
creates meaningful learning experiences for each student based upon interactions
among content area and pedagogical knowledge, and evidence-based practice.

1) Knowledge Indicators — The competent teacher:

A)

B)

C)

D)

understands theories and philosophies of learning and human
development as they relate to the range of students in the
classroom;

understands major concepts, assumptions, debates, and principles;
processes of inquiry; and theories that are central to the disciplines;

understands the cognitive processes associated with various kinds
of learning (e.g., critical and creative thinking, problem-structuring
and problem-solving, invention, memorization, and recall) and
ensures attention to these learning processes so that students can
master content standards;

understands the relationship of knowledge within the disciplines to
other content areas and to life applications;



1455
1456
1457
1458
1459
1460
1461
1462
1463
1464
1465
1466
1467
1468
1469
1470
1471
1472
1473
1474
1475
1476
1477
1478
1479
1480
1481
1482
1483
1484
1485
1486
1487
1488
1489
1490
1491
1492
1493
1494
1495
1496

2)

E)
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H)
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understands how diverse student characteristics and abilities affect
processes of inquiry and influence patterns of learning;

knows how to access the tools and knowledge related to latest
findings (e.g., research, practice, methodologies) and technologies
in the disciplines;

understands the theory behind and the process for providing
support to promote learning when concepts and skills are first
being introduced; and

understands the relationship among language acquisition (first and
second), literacy development, and acquisition of academic content
and skills.

Performance Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

G)

evaluates teaching resources and materials for appropriateness as
related to curricular content and each student's needs;

uses differing viewpoints, theories, and methods of inquiry in
teaching subject matter concepts;

engages students in the processes of critical thinking and inquiry
and addresses standards of evidence of the disciplines;

demonstrates fluency in technology systems, uses technology to
support instruction and enhance student learning, and designs
learning experiences to develop student skills in the application of
technology appropriate to the disciplines;

uses a variety of explanations and multiple representations of
concepts that capture key ideas to help each student develop
conceptual understanding and address common misunderstandings;

facilitates learning experiences that make connections to other
content areas and to life experiences;

designs learning experiences and utilizes assistive technology and
digital tools to provide access to general curricular content to
individuals with disabilities;
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adjusts practice to meet the needs of each student in the content
areas; and

applies and adapts an array of content area literacy strategies to
make all subject matter accessible to each student.

Planning for Differentiated Instruction — The competent teacher plans and designs
instruction based on content area knowledge, diverse student characteristics,
student performance data, curriculum goals, and the community context. The
teacher plans for ongoing student growth and achievement.

1) Knowledge Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

G)

understands the Illinois Learning Standards (23 Ill. Adm. Code
1.Appendix D), curriculum development process, content, learning
theory, assessment, and student development and knows how to
incorporate this knowledge in planning differentiated instruction;

understands how to develop short- and long-range plans, including
transition plans, consistent with curriculum goals, student
diversity, and learning theory;

understands cultural, linguistic, cognitive, physical, and social and
emotional differences, and considers the needs of each student
when planning instruction;

understands when and how to adjust plans based on outcome data,
as well as student needs, goals, and responses;

understands the appropriate role of technology, including assistive
technology, to address student needs, as well as how to incorporate
contemporary tools and resources to maximize student learning;

understands how to co-plan with other classroom teachers, parents
or guardians, paraprofessionals, school specialists, and community
representatives to design learning experiences; and

understands how research and data guide instructional planning,
delivery, and adaptation.

2) Performance Indicators — The competent teacher:
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establishes high expectations for each student's learning and
behavior;

creates short-term and long-term plans to achieve the expectations
for student learning;

uses data to plan for differentiated instruction to allow for
variations in individual learning needs;

incorporates experiences into instructional practices that relate to a
student's current life experiences and to future life experiences;

creates approaches to learning that are interdisciplinary and that
integrate multiple content areas;

develops plans based on student responses and provides for
different pathways based on student needs;

accesses and uses a wide range of information and instructional
technologies to enhance a student's ongoing growth and
achievement;

when planning instruction, addresses goals and objectives
contained in plans developed under Section 504 of the
Rehabilitation Act of 1973 (29 USC 794), individualized education
programs (IEP) (see 23 Ill. Adm. Code 226 (Special Education)) or
individual family service plans (IFSP) (see 23 Ill. Adm. Code 226
and 34 CFR 300.24; 2006);

works with others to adapt and modify instruction to meet
individual student needs; and

develops or selects relevant instructional content, materials,
resources, and strategies (e.g., project-based learning) for
differentiating instruction.

Learning Environment — The competent teacher structures a safe and healthy
learning environment that facilitates cultural and linguistic responsiveness,
emotional well-being, self-efficacy, positive social interaction, mutual respect,
active engagement, academic risk-taking, self-motivation, and personal goal-

setting.

1) Knowledge Indicators — The competent teacher:
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understands principles of and strategies for effective classroom and
behavior management;

understands how individuals influence groups and how groups
function in society;

understands how to help students work cooperatively and
productively in groups;

understands factors (e.g., self-efficacy, positive social interaction)
that influence motivation and engagement;

knows how to assess the instructional environment to determine
how best to meet a student's individual needs;

understands laws, rules, and ethical considerations regarding
behavior intervention planning and behavior management (e.g.,
bullying, crisis intervention, physical restraint);

knows strategies to implement behavior management and behavior
intervention planning to ensure a safe and productive learning
environment; and

understands the use of student data (formative and summative) to
design and implement behavior management strategies.

Performance Indicators — The competent teacher:

A)

B)

C)

creates a safe and healthy environment that maximizes student
learning;

creates clear expectations and procedures for communication and
behavior and a physical setting conducive to achieving classroom
goals;

uses strategies to create a smoothly functioning learning
community in which students assume responsibility for themselves
and one another, participate in decision-making, work
collaboratively and independently, use appropriate technology, and
engage in purposeful learning activities;
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analyzes the classroom environment and makes decisions to
enhance cultural and linguistic responsiveness, mutual respect,
positive social relationships, student motivation, and classroom
engagement;

organizes, allocates, and manages time, materials, technology, and
physical space to provide active and equitable engagement of
students in productive learning activities;

engages students in and monitors individual and group-learning
activities that help them develop the motivation to learn;

uses a variety of effective behavioral management techniques
appropriate to the needs of all students that include positive
behavior interventions and supports;

modifies the learning environment (including the schedule and
physical arrangement) to facilitate appropriate behaviors and
learning for students with diverse learning characteristics; and

analyzes student behavior data to develop and support positive
behavior.

Instructional Delivery — The competent teacher differentiates instruction by using
a variety of strategies that support critical and creative thinking, problem-solving,
and continuous growth and learning. This teacher understands that the classroom
is a dynamic environment requiring ongoing modification of instruction to
enhance learning for each student.

1) Knowledge Indicators — The competent teacher:

A) understands the cognitive processes associated with various kinds
of learning;

B) understands principles and techniques, along with advantages and
limitations, associated with a wide range of evidence-based
instructional practices;

C) knows how to implement effective differentiated instruction

through the use of a wide variety of materials, technologies, and
resources;
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understands disciplinary and interdisciplinary instructional
approaches and how they relate to life and career experiences;

knows techniques for modifying instructional methods, materials,
and the environment to facilitate learning for students with diverse
learning characteristics;

knows strategies to maximize student attentiveness and
engagement;

knows how to evaluate and use student performance data to adjust
instruction while teaching; and

understands when and how to adapt or modify instruction based on
outcome data, as well as student needs, goals, and responses.

Performance Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

uses multiple teaching strategies, including adjusted pacing and
flexible grouping, to engage students in active learning
opportunities that promote the development of critical and creative
thinking, problem-solving, and performance capabilities;

monitors and adjusts strategies in response to feedback from the
student;

varies his or her role in the instructional process as instructor,
facilitator, coach, or audience in relation to the content and
purposes of instruction and the needs of students;

develops a variety of clear, accurate presentations and
representations of concepts, using alternative explanations to assist
students' understanding and presenting diverse perspectives to
encourage critical and creative thinking;

uses strategies and techniques for facilitating meaningful inclusion
of individuals with a range of abilities and experiences;

uses technology to accomplish differentiated instructional
objectives that enhance learning for each student;
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models and facilitates effective use of current and emerging digital
tools to locate, analyze, evaluate, and use information resources to
support research and learning;

uses student data to adapt the curriculum and implement
instructional strategies and materials according to the
characteristics of each student;

uses effective co-planning and co-teaching techniques to deliver
instruction to all students;

maximizes instructional time (e.g., minimizes transitional time);
and

implements appropriate evidence-based instructional strategies.

Reading, Writing, and Oral Communication — The competent teacher has
foundational knowledge of reading, writing, and oral communication within the
content area and recognizes and addresses student reading, writing, and oral
communication needs to facilitate the acquisition of content knowledge.

1) Knowledge Indicators — The competent teacher:

A)

B)

C)

D)

E)

understands appropriate and varied instructional approaches used
before, during, and after reading, including those that develop
word knowledge, vocabulary, comprehension, fluency, and
strategy use in the content areas;

understands that the reading process involves the construction of
meaning through the interactions of the reader's background
knowledge and experiences, the information in the text, and the
purpose of the reading situation;

understands communication theory, language development, and the
role of language in learning;

understands writing processes and their importance to content
learning;

knows and models standard conventions of written and oral
communications;
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recognizes the relationships among reading, writing, and oral
communication and understands how to integrate these
components to increase content learning;

understands how to design, select, modify, and evaluate a wide
range of materials for the content areas and the reading needs of
the student;

understands how to use a variety of formal and informal
assessments to recognize and address the reading, writing, and oral
communication needs of each student; and

knows appropriate and varied instructional approaches, including
those that develop word knowledge, vocabulary, comprehension,
fluency, and strategy use in the content areas.

Performance Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

selects, modifies, and uses a wide range of printed, visual, or
auditory materials, and online resources appropriate to the content
areas and the reading needs and levels of each student (including
ELLs, and struggling and advanced readers);

uses assessment data, student work samples, and observations from
continuous monitoring of student progress to plan and evaluate
effective content area reading, writing, and oral communication
instruction;

facilitates the use of appropriate word identification and
vocabulary strategies to develop each student's understanding of
content;

teaches fluency strategies to facilitate comprehension of content;

uses modeling, explanation, practice, and feedback to teach
students to monitor and apply comprehension strategies
independently, appropriate to the content learning;

teaches students to analyze, evaluate, synthesize, and summarize
information in single texts and across multiple texts, including
electronic resources;
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teaches students to develop written text appropriate to the content
areas that utilizes organization (e.g., compare/contrast,
problem/solution), focus, elaboration, word choice, and standard
conventions (e.g., punctuation, grammar);

integrates reading, writing, and oral communication to engage
students in content learning;

works with other teachers and support personnel to design, adjust,
and modify instruction to meet students' reading, writing, and oral
communication needs; and

stimulates discussion in the content areas for varied instructional
and conversational purposes.

Assessment — The competent teacher understands and uses appropriate formative
and summative assessments for determining student needs, monitoring student
progress, measuring student growth, and evaluating student outcomes. The
teacher makes decisions driven by data about curricular and instructional
effectiveness and adjusts practices to meet the needs of each student.

1) Knowledge Indicators — The competent teacher:

A)

B)

C)

D)

E)

understands the purposes, characteristics, and limitations of
different types of assessments, including standardized assessments,
universal screening, curriculum-based assessment, and progress
monitoring tools;

understands that assessment is a means of evaluating how students
learn and what they know and are able to do in order to meet the
Illinois Learning Standards;

understands measurement theory and assessment-related issues,
such as validity, reliability, bias, and appropriate and accurate
scoring;

understands current terminology and procedures necessary for the
appropriate analysis and interpretation of assessment data;

understands how to select, construct, and use assessment strategies
and instruments for diagnosis and evaluation of learning and
instruction;
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knows research-based assessment strategies appropriate for each
student;

understands how to make data-driven decisions using assessment
results to adjust practices to meet the needs of each student;

knows legal provisions, rules, and guidelines regarding assessment
and assessment accommodations for all student populations; and

knows assessment and progress monitoring techniques to assess
the effectiveness of instruction for each student.

Performance Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

G)

uses assessment results to determine student performance levels,
identify learning targets, select appropriate research-based
instructional strategies, and implement instruction to enhance
learning outcomes;

appropriately uses a variety of formal and informal assessments to
evaluate the understanding, progress, and performance of an
individual student and the class as a whole;

involves students in self-assessment activities to help them become
aware of their strengths and needs and encourages them to
establish goals for learning;

maintains useful and accurate records of student work and
performance;

accurately interprets and clearly communicates aggregate student
performance data to students, parents or guardians, colleagues, and
the community in a manner that complies with the requirements of
the Illinois School Student Records Act [105 ILCS 10], 23 1ll.
Adm. Code 375 (Student Records), the Family Educational Rights
and Privacy Act (FERPA) (20 USC 1232g) and its implementing
regulations (34 CFR 99; December 9, 2008);

effectively uses appropriate technologies to conduct assessments,
monitor performance, and assess student progress;

collaborates with families and other professionals involved in the
assessment of each student;
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H) uses various types of assessment procedures appropriately,
including making accommodations for individual students in
specific contexts; and

1) uses assessment strategies and devices that are nondiscriminatory,
and take into consideration the impact of disabilities, methods of
communication, cultural background, and primary language on
measuring knowledge and performance of students.

Collaborative Relationships — The competent teacher builds and maintains
collaborative relationships to foster cognitive, linguistic, physical, and social and
emotional development. This teacher works as a team member with professional
colleagues, students, parents or guardians, and community members.

1) Knowledge Indicators — The competent teacher:

A) understands schools as organizations within the larger community
context;

B) understands the collaborative process and the skills necessary to
initiate and carry out that process;

C) collaborates with others in the use of data to design and implement
effective school interventions that benefit all students;

D) understands the benefits, barriers, and techniques involved in
parent and family collaborations;

E) understands school- and work-based learning environments and the
need for collaboration with all organizations (e.g., businesses,
community agencies, nonprofit organizations) to enhance student
learning;

F) understands the importance of participating on collaborative and
problem-solving teams to create effective academic and behavioral
interventions for all students;

G) understands the various models of co-teaching and the procedures
for implementing them across the curriculum;
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understands concerns of families of students with disabilities and
knows appropriate strategies to collaborate with students and their
families in addressing these concerns; and

understands the roles and the importance of including students
with disabilities, as appropriate, and all team members in planning
individualized education programs (i.e, IEP, IFSP, Section 504
plan) for students with disabilities.

Performance Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

G)

H)

works with all school personnel (e.g., support staff, teachers,
paraprofessionals) to develop learning climates for the school that
encourage unity, support a sense of shared purpose, show trust in
one another, and value individuals;

participates in collaborative decision-making and problem-solving
with colleagues and other professionals to achieve success for all
students;

initiates collaboration with others to create opportunities that
enhance student learning;

uses digital tools and resources to promote collaborative
interactions;

uses effective co-planning and co-teaching techniques to deliver
instruction to each student;

collaborates with school personnel in the implementation of
appropriate assessment and instruction for designated students;

develops professional relationships with parents and guardians that
result in fair and equitable treatment of each student to support
growth and learning;

establishes respectful and productive relationships with parents or
guardians and seeks to develop cooperative partnerships to
promote student learning and well-being;

uses conflict resolution skills to enhance the effectiveness of
collaboration and teamwork;
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participates in the design and implementation of individualized
instruction for students with special needs (i.e., IEPs, IFSP,
transition plans, Section 504 plans), ELLs, and students who are
gifted; and

identifies and utilizes community resources to enhance student
learning and to provide opportunities for students to explore career
opportunities.

Professionalism, Leadership, and Advocacy — The competent teacher is an ethical
and reflective practitioner who exhibits professionalism; provides leadership in
the learning community; and advocates for students, parents or guardians, and the

profession.

1) Knowledge Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

G)

evaluates best practices and research-based materials against
benchmarks within the disciplines;

knows laws and rules (e.g., mandatory reporting, sexual
misconduct, corporal punishment) as a foundation for the fair and
just treatment of all students and their families in the classroom
and school;

understands emergency response procedures as required under the
School Safety Drill Act [105 ILCS 128], including school safety
and crisis intervention protocol, initial response actions (e.g.,
whether to stay in or evacuate a building), and first response to
medical emergencies (e.g., first aid and life-saving techniques);

identifies paths for continuous professional growth and
improvement, including the design of a professional growth plan;

is cognizant of his or her emerging and developed leadership skills
and the applicability of those skills within a variety of learning
communities;

understands the roles of an advocate, the process of advocacy, and
its place in combating or promoting certain school district practices
affecting students;

understands local and global societal issues and responsibilities in
an evolving digital culture; and
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understands the importance of modeling appropriate dispositions in
the classroom.

Performance Indicators — The competent teacher:

A)

B)

C)

D)

E)

F)

G)

H)

models professional behavior that reflects honesty, integrity,
personal responsibility, confidentiality, altruism and respect;

maintains accurate records, manages data effectively, and protects
the confidentiality of information pertaining to each student and
family;

reflects on professional practice and resulting outcomes; engages
in self-assessment; and adjusts practices to improve student
performance, school goals, and professional growth;

communicates with families, responds to concerns, and contributes
to enhanced family participation in student education;

communicates relevant information and ideas effectively to
students, parents or guardians, and peers, using a variety of
technology and digital-age media and formats;

collaborates with other teachers, students, parents or guardians,
specialists, administrators, and community partners to enhance
students' learning and school improvement;

participates in professional development, professional
organizations, and learning communities, and engages in peer
coaching and mentoring activities to enhance personal growth and
development;

uses leadership skills that contribute to individual and collegial
growth and development, school improvement, and the
advancement of knowledge in the teaching profession;

proactively serves all students and their families with equity and
honor and advocates on their behalf, ensuring the learning and
well-being of each child in the classroom;
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2045 J) is aware of and complies with the mandatory reporter provisions of
2046 Section 4 of the Abused and Neglected Child Reporting Act [325
2047 ILCS 5/4];

2048

2049 K) models digital etiquette and responsible social actions in the use of
2050 digital technology; and

2051

2052 L) models and teaches safe, legal, and ethical use of digital

2053 information and technology, including respect for copyright,

2054 intellectual property, and the appropriate documentation of

2055 sources.

2056

2057 (Source: Amended at 45 Ill. Reg. , effective )




